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Acknowledgment of Country 

The Department of Education acknowledges the Traditional Owners of the lands from across 

Queensland. We pay our respects to the Elders past, present and emerging, for they hold 

the memories, the traditions, the culture and hopes of Aboriginal and Torres Strait Islander 

peoples across the state. 

A better understanding and respect for Aboriginal and Torres Strait Islander cultures 

develops an enriched appreciation of Australia’s cultural heritage and can lead to 

reconciliation. This is essential to the maturity of Australia as a nation and fundamental to 

the development of an Australian identity. 
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1. Introduction  

This report is a product of a review carried out by a review team from the School 

Improvement Unit (SIU) at Caloundra State School from 22 to 26 August, 2019. 

The report presents an evaluation of the school’s performance against the nine domains of 

the National School Improvement Tool. It also recommends improvement strategies for the 

school to implement in consultation with its regional office and school community. 

The report’s executive summary outlines key findings from the review and key improvement 

strategies that prioritise future directions for improvement. 

Schools will publish the executive summary on the school website within two weeks of 

receiving the report. 

The principal will meet with their Assistant Regional Director (ARD) to discuss the review 

findings and improvement strategies. 

For more information regarding the SIU and reviews for Queensland state schools please 

visit the SIU website. 

1.1 Review team 

Garry Lacey    Internal reviewer, SIU (review chair) 

Tanya Abell    Peer reviewer 

John Wessel    External reviewer 

  

https://schoolreviews.eq.edu.au/SiteCollectionDocuments/national-school-improve-tool.pdf
https://schoolreviews.eq.edu.au/Pages/default.aspx
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1.2 School context 

Location: Queen St, Caloundra 

Education region: North Coast Region 

Year opened: 1899 

Year levels: Prep to Year 6 

Enrolment: 557 

Indigenous enrolment 

percentage: 

10.1 per cent 

Students with disability 

enrolment percentage: 

4 per cent 

Index of Community Socio-

Educational Advantage 

(ICSEA) value: 

1015 

Year principal appointed: 2011 

Day 8 staffing teacher full-

time equivalent (FTE): 

39  

Significant partner 

schools: 

Golden Beach State School, Currimundi State School, 

Baringa State Primary School, Caloundra State High 

School 

Significant community 

partnerships: 

The Salvation Army, the Smith Family, Sunshine Coast 

Council – Caloundra Music Festival, Child and Youth 

Mental Health Service (CYMHS), Sunshine Coast 

Environmental Education Centre – formerly known as Bilai 

Environmental Education Centre 

Significant school 

programs: 

CalStars Dance Excellence, Rugby League, MiniLit, 

MacqLit, student leadership, Positive Behaviour for 

Learning (PBL), Rights responsibility and resilience, Fast 

Phonics, Age-appropriate pedagogies (AAP), Casey 

Caterpillar, Sound Waves, Learning Sprints 
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1.3 Contributing stakeholders 

The following stakeholders contributed to the review: 

School community: 

 Principal, two deputy principals, Head of Curriculum (HOC), three Support Teachers 

Literacy and Numeracy (STLaN), two Special Education Program (SEP) teachers, 

Health and Physical Education (HPE) teacher, dance excellence teacher, digital 

technology teacher, writing coach, 21 classroom teachers, six teacher aides, 

Business Manager (BM), three administration officers, 27 parents, school captains, 

110 students, PBL team and wellbeing team. 

Community and business groups: 

 Parents and Citizens’ Association (P&C) representatives, Salvation Army 

representative, school council chair and Helping Hands Outside School Hours Care 

(OSHC) coordinator. 

Partner schools and other educational providers: 

 Feeder high school principal and local kindergarten director. 

Government and departmental representatives: 

 Deputy Mayor of Sunshine Coast Council and ARD. 

1.4 Supporting documentary evidence 

Annual Implementation Plan 2019 Explicit Improvement Agenda 2019 

Investing for Success 2019 Strategic Plan 2016-2019 

Headline Indicators (April 2018 release) School Data Profile (Semester 1, 2019) 

OneSchool School budget overview 

Professional learning plan 2019 Curriculum planning documents 

School improvement targets School differentiation plan or flowchart 

School pedagogical framework Professional development plans 

School data plan School newsletters and website 

School Opinion Survey Calmats in reading, writing and numeracy  

School based curriculum, assessment 
and reporting framework 

Responsible Behaviour Plan for Students 
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2. Executive summary 

2.1 Key findings 

The tone of the school is welcoming and reflects a school-wide commitment to 

purposeful and successful learning.  

Members of the teaching team recognise the importance of positive and caring relationships 

to successful learning and commit to building mutual respect with students and their families. 

Staff members take pride in accepting, supporting and encouraging the learning, and social 

and emotional development of all students who come to the school. A high priority is given to 

creating classrooms that are safe, supportive and disciplined learning environments. 

Members of the teaching team support students in the teaching and learning process and 

work hard to develop a sense of belonging for students. Many students articulate they find 

their teachers caring and they look forward to coming to school each day. 

Teachers use a range of pre- and post-test data to monitor student achievement and 

to inform teaching practices in writing. 

‘Learning Sprints’ is a new strategy being implemented whereby teachers identify ‘target’ 

students for improvement in Level of Achievement (LOA) data. This process is enabling 

teachers and school leaders to have deeper discussions of data and work towards a case 

management process. The leadership team is committed to working with teachers to embed 

the learning sprint strategy to strengthen the culture of self-evaluation and reflection, 

promoting deeper discussions of data, generating strategies for continuous improvement, 

and monitoring progress overtime. 

Collaborative curriculum planning in year level teams is established with the support 

of school leaders. 

A key aspect of this planning process is the use of pre-moderation to generate common 

agreement regarding the standards for success and is undertaken through referral to the 

Australian Curriculum (AC) achievement standard and content descriptions and the 

unpacking of assessment exemplars. The establishment of learning walls featuring the 

assessment task, Guide to Making Judgements (GTMJ) and assessment exemplars is 

occurring in some classrooms to engage students as partners in their learning. Links to 

learning goals and feedback to students are other aspects some teachers are using in their 

classrooms.  

The principal has developed an Explicit Improvement Agenda (EIA) that articulates the 

school’s plan for improvement. 

There is a good level of commitment from teachers to implementing the various elements of 

the EIA. The leadership team acknowledges the EIA is currently broad in nature with staff 

members’ knowledge of the various elements and expected ways of enacting the EIA 

variable. The principal expresses a commitment to refining the EIA to have a narrow and 

sharp focus and to working with members of the teaching team to collaboratively identify 

agreed strategies for collective implementation. School leaders acknowledge the need to 
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support this process by regularly monitoring implementation of the EIA to promote high 

levels of consistent practice and enhance teacher capability development. 

The school’s leadership team and teaching staff members express a commitment to 

implementing curriculum units aligned to the expectations of the AC. 

The use of Curriculum into the Classroom (C2C) units, assessment tasks and GTMJs is 

expected practice across the school. School leaders believe this provides a focus for 

consistency in the delivery of curriculum units across all learning areas for all year levels. 

Some teachers indicate they would appreciate further consideration of the local context and 

some flexibility in identifying resources to provide their students with more engaging learning 

experiences. The leadership team understands the need to enhance curriculum planning 

processes by deepening teacher knowledge of the AC across all learning areas, providing 

opportunities to create more engaging curriculum units, and making decisions regarding 

teaching and learning aligned to student needs. 

Staff members demonstrate a strong commitment to effective teaching and express 

the belief that this is critical to maintaining and enhancing student engagement. 

The documented pedagogical framework reflects the work of Marzano’s1 New Art and 

Science of Teaching (NASOT). The focus for this work is aimed at assisting teachers to 

develop classroom environments and learning experiences that are engaging and conducive 

to improved outcomes. The school has developed Calmats that provide teachers with a 

range of pedagogical practices and strategies. Teachers are able to articulate NASOT as an 

improvement priority for the school. The links between NASOT and expected pedagogical 

practices are yet to be clear. The leadership team recognises the need to ensure the 

school’s pedagogical framework reflects agreed teaching practices, is considered in 

curriculum planning, and is consistently implemented in learning experiences.   

The principal strategically aligns the allocation of available school resources to 

support the learning needs of all students.  

Currently, significant funds and staffing allocations support the implementation of the 

improvement agenda. Investment in an extended leadership team, additional support 

teachers and teacher aide provision reflects the school’s commitment to improving student 

outcomes. Declining enrolments over time and potential loss of future Independent Public 

School (IPS) funding present challenges in maintaining current resourcing levels. The 

leadership team is cognisant of the need to review the allocation of all resources to ensure 

maximum student learning outcomes are achieved, and the need to make decisions 

regarding resource allocation based on data-driven evidence. 

  

                                                
1 Marzano, R. J. (2017). The new art and science of teaching. Alexandria, VA: Association for 

Supervision and Curriculum Development (ASCD). 
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The principal has established a statement of roles and responsibilities for school 

leaders.  

This statement lists key responsibilities and operational aspects of each leader’s role. Action 

plans to help guide the priority work school leaders undertake with implementation timelines 

and key accountabilities are yet to be established to measure the success of programs. The 

principal understands the need to monitor the work of school leaders collectively and 

individually to ensure school priorities are delivered with fidelity and in a timely manner.    

Staff members display high levels of professional energy for the work they do in the 

school.  

Many staff members report there is a collegial culture of professional and personal support. 

Strong relationships exist, with most staff members expressing a sense of belonging to their 

school community and high levels of mutual trust and respect in the collaborations they have 

with colleagues. A willingness of staff members to engage in professional dialogue aligned to 

improving student learning and wellbeing is apparent. The work of school leaders is 

recognised by most staff members as supportive of their work in classrooms. Staff members 

report they have a voice in school decision-making processes. Levels of staff morale are 

high. 

The school is highly regarded by members of the local community.  

There is a positive and active working relationship with the Parents and Citizens’ Association 

(P&C) and school council that are supportive of the strategic direction established for the 

school. The school has strong and well-established relationships with a wide range of local 

community organisations. These include the local Returned and Services League of 

Australia (RSL), Rotary and Quota Clubs, Sunshine Coast Council, Story Dogs, The 

Salvation Army and a local environmental education centre. The Smith Family provides 

significant financial support for identified families and the Doorways program complements 

this work. The school partners with the Caloundra Music Festival each year and provides 

access for onsite camping for patrons. Many of these partnerships are long standing and 

enhance opportunities for the school to be a strong partner in the community. 
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2.2 Key improvement strategies 

Refine the EIA to have a narrow and sharp focus and support teachers to implement agreed 

strategies that are regularly monitored to promote high levels of consistent practice. 

Enhance the curriculum planning processes by deepening teacher knowledge of the AC 

across all learning areas, providing opportunities to create more engaging curriculum units 

and making decisions regarding teaching and learning aligned to student needs. 

Quality assure the school’s pedagogical practices to ensure teachers have a deep 

understanding of agreed approaches for teaching and learning that are consistently 

implemented in classrooms. 

Systematically monitor, review and evaluate the effectiveness of human and financial 

resource allocations in priority areas to ensure they are maximising outcomes for all 

students.  

Strengthen the statement of roles and responsibilities for school leaders to include action 

plans for key areas of responsibility that contain planned actions, implementation timelines 

and key deliverables. 

 

 


